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Maintaining Target Language and 
Developing Interpersonal 

Communication

Laura Terrill
ACTFL Consultant

Ann Arbor Public Schools
Michigan World Language Association, 2016

“To begin with the end in mind means to 
start with a clear understanding of your 
destination. It means to know where you 
are going so that you better understand 
where you are now so that the steps you 
take are always in the right direction.” 

Stephen Covey

Use the target 
language

Design and carry out 
interpersonal tasks

Design lessons and 
tasks that have 

functional goals and 
objectives

Teach grammar as 
concept and use in 

context

Design and carry out 
interactive reading 

and listening 
comprehension 

tasks using 
authentic cultural 

texts

Provide appropriate 
feedback

Use the target language as the 
vehicle and content of instruction.
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ACTFL Position Statement:
Use of the Target Language in the Classroom

“ACTFL therefore recommends that language 
educators and their students use the target 
language as exclusively as possible (90%+) at all 
levels of instruction during instructional time and, 
when feasible, beyond the classroom.”

ACTFL Position Statement:
Use of the Target Language in the Classroom

Learning a language is like learning…..

1. provide	 comprehensible	 input	 that	 is	directed	 toward	
communicative	 goals;

2. make	meaning	 clear	 through	 body	 language,	 gestures,	 and	 visual	
support;

3. conduct	 comprehension	 checks	 to	ensure	 understanding;

7. teach	students	 strategies	 for	 requesting	 clarification	and	
assistance	when	 faced	with	comprehension	 difficulties;	and	

In classrooms that feature maximum target-language use, 
instructors use a variety of strategies to facilitate 
comprehension and support meaning making. For example, 
they:

1. Provide comprehensible input that is 
directed toward communicative goals General	Features	of	Useful	Input

Input must be: 

Comprehensible
Learners must understand most 
of what the speaker is saying for 
language learning to occur.

Meaning Bearing

Useful input must contain a 
message the learners want and 
need to understand. There must 
be some communicative intent. 

Smith	 and	Donato,	Startalk 2012
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Comprehensible? Meaning bearing?

Australia vs. England

Intercultural Development Research A ssociation 
Desegregation A ssistance Center-South Central Collaborative

Teaching Content: ESL Strategies  for Classroom Teachers

Comprehensible? Meaning bearing? 

Les Fleuves et les Montagnes de France

2. make meaning clear through body 
language, gestures, and visual support

Sensorial Supports Paraverbals Non-Verbals
• Visuals
• Graphics
• Realia
• Pictures
• Graphic  Organizers

• Exagerated
pronunciation

• Slower than normal 
speech

• Purposeful pauses
• Intonation
• Enunciation
• Slowed speech for 

emphasis
• Key word emphasis

• Gestures
• Facial expressions
• Pantomime
• Demonstration
• Routine
• Context clues

ACTFL Webinar – Spring 2012: Tara Fortune

J’ai faim. 

Regarde, beaucoup de méduses délicieuses!

Quel est le problème?

What did you understand and what made that aspect 
comprehensible?

What “story” might you create for a current topic?



1/31/16

4

LANGUAGE by:

Smith	 and	Donato,	Startalk	 2012

CONTEXT	

Smith	 and	 Donato,	 Startalk	 2012

Meaning bearing – a message that students 
want and need to understand

written by native 
speakers for native 

speakers
• provides visual support
• is culturally rich
• provides models of correct 

language

Authentic Text

Ouiiin! Mais que se passe-t-il?

Au Japon, deux lutteurs de 
sumo, des sumotori, 
soulèvent des bébés pour un 
combat… de pleurs ! Cette 
cérémonie, appelée « Naki 
Sumo », a eu lieu dimanche 
dernier à Tokyo : les parents 
japonais y amènent leurs 
petits enfants car ils pensent 
que des bébés qui pleurent 
fort seront pleins de santé. 
C’est une coutume shintô, 
l’une des religions au Japon. 

Daniel fait ses devoirs dans la rue, 
à la lumière d'un magasin.

Daniel Cabrera a 9 ans. Il 
vit aux Philippines, un 
pays d'Asie du Sud-Est, 
situé à plus de 11000
kilomètres de la France. 
Les Philippines sont
constituées de plus de 
7 000 îles. Daniel vit à
Cebu, une île située au 
centre de l'archipel
philippin.

http://1jour1actu.com/monde/enfant-photo-philippines-84059/

Extended Language Responses
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CHECKING FOR COMPREHENSION

Make sentence true 

Thumbs up /Thumbs down Do as I say (TPR)

Act OutHold ups

CHECKING FOR COMPREHENSION
Oral Production Strategies

Linguistic 
Complexity Example

Yes/No Do sea turtles eat jelly fish? Plastic bags?
Either/Or Do sea turtles swim in the ocean or the 

river?
Fill in the blank Sea turtles like to _____.
Who? / What? / 
When?

What do sea turtles eat? 
Who eats jelly fish? 

Why? / How? Why are plastic bags dangerous? 
What now? 
What is going to 
happen?

What is going to happen if more plastic 
bags get in the ocean? 

Comment dit-on…..
How do you say….

Cherchez les mots qui indiquent…..
Find the words  that indicate….

1. une quantité de coca (an amount of  coke)
2. pas toutes les profiteroles   (not all the profiteroles)
3. une sauce blanche (a  white sauce)
4. Quelquechose de jaune qui va souvent avec un hamburger

(something yellow that often goes with a   hamburger)
5. La nourriture qui exige plus de deux heures de marcher pour éliminer les calories

(the food that requires more than 2  hours of  walking to get r id of  calories)

Quelle est l ’idée principale?
What is the main idea?

a. La différence entre les hommes et les femmes
(difference between men and women)

b. Une comparaison entre les calories et l ’activité
(A comparaison between calories and activity)

c.    La nourriture qui est de mauvaise santé
(food that is unhealthy)

Creating Classroom Climate
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Creating Classroom Climate When is it justifiable to use English?

•

•

•

•
•

Eileen Glisan, ACTFL 2016 Webinar

NAEP Foreign Language Framework

Interpersonal

Presentational

Interpretive

Speaking or writing
for an audience

Listening, reading, 
viewing

Two-way spontaneous 
interaction

What is the mode of communication?

1 Prepare a poster about your favorite 
sport.

2 Watch a travel video and jot down 
places of interest.

3 Talk about what to do on the 
weekend.

4 Send a letter to an e-pal.

5 Create a graphic organizer for new 
vocabulary.

6 Create a skit where you buy 
something in the market.

Presentational

Interpretive

Interpersonal

Interpersonal

Interpretive

Presentational

Personal and Public Identities: Do you see what I see? 
What determines a person’s identity? Who is the “real” me?
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Getting the most out of an authentic text

interpretive

interpersonal

presentational

Personal and Public Identities: Do you see what I see? 
What determines a person’s identity? Who is the “real” me?

http://actualidad. rt.c om /socied ad/vi ew/118 840 -selfi e-p elig roso -tel ef ono -f ot o-vi deo -t or os

Before Reading: Prediction reading

ACTIVE
Ask questions, make connections, track down most important words or ideas, 

make inferences, visualize, extend their learning

Extend to other modes

Interpersonal Presentational

Communicate effectively in more than one 
language in order to function in a variety of 

situations and for multiple purposes.

Knowing how, when and why to say what to whom

Learners interact and 
negotiate meaning in 
spoken, signed, or written 
conversations to share 
information, reactions, 
feelings, and opinions.
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Interpersonal Communication is…..

asking for clarification

changingthe subject

Interpersonal Communication….

is not is
one-way communication two-way exchange.

memorized (skits, dialogues). spontaneous and unpredictable. 

only asking all the questions. helping each other. 

strict turn taking. 
following up and reacting; 
maintaining the conversation

ignoring your partner; waiting to say 
something. 

indicating interest; interactive body 
language; eye contact. 

overly concerned about accuracy. focused on the message. 

giving up when you don’t 
understand. 

Asking for clarification if 
communication fails/falters. 

What is your 
definition of 
meaningful 

communication? 

head
foot
hand

stomach
eyes

Have a conversation using the following words. 

nose
ears

mouth
knee
hair

4. negotiate meaning with students and 
encourage negotiation among students

Lexical Chaining Known Responses

Role Play or Skit?

Partner A 

Partner B 
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Global Citizenship
Portfolio Project

What is your 
definition of 
meaningful 

communication? 

Working with Random Partners

A B

C D

Inner/Outer Circle

Rotating Rows

Four Corners

5. elicit talk that increases in fluency, 
accuracy, and complexity over time Think – Write  - Pair - Share

The teacher poses a problem 

or presents a topic.  Students 

are given time to think and may be

asked to jot down their thoughts or asked to respond 

individually using tools such as polleverywhere. They then 

pair with another student to discuss the topic or compare 

responses.  Finally, they share their thoughts with the 

whole class.

Numbered Heads Together

Directions:  Students assemble into 

groups and number off.  The teacher 

asks a question and tells the groups to 

put their heads together to discuss it.  The teacher calls a 

number and selects a group.  The student with that number 

in that group answers.  The teacher asks the students of the 

same number from the other groups if they agree with the 

response or asks them to elaborate on the response.

Teach Circumlocution    
What’s different?
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Ask questions Ask Questions

• In the text “right there” 
(text explicit)
• In my head “think and 

search” (text implicit)

• Who? 
• What? 
• When?   
• Where? 
• Why?
• Which would?
• If….then?
• Who can?
• How did?

“Force” Elaboration

Create a sentence that combines the ideas in both images. 

1. but
2. not
3. never
4. and
5. because
6. then
7. always

“Force” Elaboration

Create a sentence that combines the ideas in both images. 

1. but
2. not
3. never
4. and
5. because
6. then
7. always

“Force” Elaboration

1. I wanted to...
2. I felt bad when...
3. I would have..., but...
4. I was glad that...
5. My parents insisted...
6. I was annoyed...
7. I didn’t get to...

Find out what your partner did last night. 
Ask a follow-up question to get more details. 

What did you do 
over the weekend? High Structure Conversations

Opinions

What happened?

Sadow, Stephen A ., "Creative A ctivities  for Teaching Language" (2010) 
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High Structure Conversations

Looking Bad

Sadow, Stephen A ., "Creative A ctivities  for Teaching Language" (2010) 

High Structure Conversations

Sadow, Stephen A ., "Creative A ctivities  for Teaching Language" (2010) 

Use third 
person observer. 

High Structure Conversations

Overheard 

Sadow, Stephen A ., "Creative A ctivities  for Teaching Language" (2010) 

Teach the Language of Discussion / Debate

How t o St art  Academic Conversat ions 
Jeff Zwiers  and Marie Crawford

Educational Leadership/A pril 2009

What should be done to protect the environment?

•

•
•
•

•
•

•

In your group discuss the following ideas. Add one or two 
additional ideas to the list. Select your top 2 ideas. Be certain 
that everyone in your group can defend the choices you made. 

Structured Debate

Hear the conversation you 
want students to have. Do 
not teach the conversation. 

Learning Target – Name places 
that are found in and near cities

o Do you want to go to Angers?
o Angers? I don’t know. I like to go to the 

beach. Is there a beach?
o No, but there is a great castle and the 

beach is close to Angers.
o I prefer a town close to the beach. What 

about La Baule?
o Maybe, are there museums and good 

restaurants? 
o Of course. 
o OK, what about 3 days in La Baule and 3 

in Angers.
o Great idea. Let’s go.
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Hear the conversation you 
want students to have. Do 
not teach the conversation. 

6. encourage self-expression and 
spontaneous use of language

o Do you want to go to Angers?

o Angers? I don’t know. I like to go to the beach. 
Is there a beach?

o No, but there is a great castle and the beach is close 
to Angers.

o I prefer a town close to the beach. What about 
La Baule?

o Maybe, are there museums and good 
restaurants? 

o Of course. 
o OK, what about 3 days in La Baule and 3 in Angers.

o Great idea. Let’s go.

Vocabulary: Imagine the conversation……

Describe a city
Comment est la ville? What is the (city)like?

Elle est/ La ville est… It is….

Grande, petite, moyenne Big, small, medium sized

Y a-t-il…. Is there….? Are there….?

Il y a…. Il n’y a pas de…. There is …./ There isn’t….. 

Il y a un fleuve.  Il n’y a pas de fleuve. a river.

un château, pas de château a chateau.

une école, pas d’école school.

un café, pas de café cafe. 

un restaurant, pas de restaurant restaurant.

In Search of the Coquí
EQ: Why do we explore? Student Can-do Statements

I can Yes
With 
some 
help

Not 
yet

identify where rainforests are found in the world

identify common features found in rainforests

say what you want/don’t want to do in the 
rainforest

comment on foods you  eat/drink

name and describe animals that live in the 
rainforest

say why I want or don’t want to visit certain places 
in Puerto Rico

comment on the weather

Themati c	Unit:	In	 Search	of 	the	Coqui	– laurater ril l.wikisp ac es.com

Teacher Observation Can-Do Statements 
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Discuss your vacation plans with your partner.
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Do you want to  …..?
Yes, I want to explore the cave. 
No, It’s too hot. I want to go to the beach. 

explore a cave
zipline play in the waterfall

Do you want to  …..?
Yes, I want to explore the cave. 
No, It’s too hot. I want to go to the beach. 

explore a cave
zipline

play in the waterfall

swim at the beach snorkel
hike in the rainforest

Do you want to  …..?
Yes, I want to explore the cave. 
No, It’s too hot. I want to go to the beach. 

swim at the beach snorkel
hike in the rainforest

Yes, I want to explore the cave. 
No, It’s too hot. I want to go to the beach. 

• Do you like to (activity) in summer or winter?
• What do you prefer to do? 
• What is the weather like when you (activity)?
• Are you good at (activity)? Why or why not?
• How often do you (activity)? 
• Where do you (activity)? 

Discuss your vacation plans with your partner.
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Key Functions and Related Tasks

A sking and 
responding 

to questions

Maintain a 
conversation in 
person & virtually

Expressing 
hopes and 

dreams, 
future
plans

Describing 
people, 
places, 

things, how 
and how 

well

Present 
information 
orally for an 

audience

Expressing 
feelings 

and 
emotions

Expressing 
preferences 

and opinions

Interpret  
authentic oral, 
written, visual  
texts

Telling and 
retelling 
stories

Present information 
in writing for an 
audience

Spiral of Key Functions
FUNCTION NOV ICE                                              INTER MEDIATE                                                       ADV ANCED

Describing
people, places, 

things, how and 
how well

Give a description 
using one or two 

short adjectives  
or adverbs

Give a basic 
description & 

make s imple 
comparisons 
using frequently 

used adjectives  
and adverbs

Give more 
detailed 

descriptions  
including 
comparatives, 

contrasts,  and 
superlatives

Give detailed 
descriptions  

using a variety of 
precise adjectives  
and adverbs

Give detailed 
descriptions  

using a wide 
variety of precise 
adjectives  and 

adverbs

R ELATED LANGUAGE FUNCTIONS

A nalyze
Categorize

Classify
Clarify
Compare

Contrast
Count

Define
Describe
Describe physical characteristics

Describe the weather

Differentiate
Edit

Evaluate
Explain
Give biographical information

Give examples
Identify

Illustrate
Infer
Interpret

Label
List

Locate
Name
Paraphrase

Present
Rephrase

Restate
Rewrite
Summarize

What functional goal are you working on this week? 
What conversation do you “hear” in your head?

How will you provide the structured input?

Discuss - Is it breakfast or lunch? 

Your opinions of this house…. Brainstorming words related to activities/making plans

LA BESTIA
Esta excursión es diferente a todas las otras. En esta, ubican a la persona dentro 
de un arnés o coraza humana enorme, mientras uno se recuesta para que se 
conecten las cuerdas a la espalda. Así que vuelas por el aire como un pájaro. 
(Superman o Ironman). Me parece que éste es el único en su clase que se practica 
en Puerto Rico.
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Brainstorming
Procedure:
• 1	minute	to	generate	an	individual	list
• 1	minute	to	share	list	with	a	partner.	Each	person	adds	
new	words	to	the	list.	
• Group	students	into	group	of	4,	share	and	add.	
• Go	around	the	room	calling	out	one	word	per	group	until	
all	groups	are	out	of	words.	Teacher	records	all	words	on	
something	that	can	be	displayed.	
• Students	pair	- must	create	mini	dialogue	that	seems	
appropriate	to	the	situation,	no	notes	but	may	look	at	
displayed	words.	Set	time	limit	appropriate	for	level.	
• Students	pair	differently	- same	mini	dialogue,	list	is	not	
visible.	

Maintain the Conversation
Students try to keep the conversation going on a single topic by asking 
questions and commenting on their partner’s responses. Each student 
has an envelope of questions related to the topic to pull out when they 
get stuck. At the end of the time limit, students want to be the partner 
who pulled out the fewest questions, signaling the partner who best 
sustained the conversation.

• What do you like to do? 
• What do you usually do in summer, winter, etc?
• What do you do when you have an evening at home?
• What is your favorite way to spend a Saturday?
• What chores do you have to do at home?
• When do you usually study? 
• How often do you fix dinner? What do you cook? 

Maintain the Conversation
Save time and use images from the unit. 

Talking about realia…. 
Pair students. Give them a time limit and tell them to create a 
conversation that incorporates the information found in the 
document/visual. Tell them to start over if they run out of 
things to say. 

Where would you rather live and why?
What might cause you to change your mind and why? 

Structured Debate

Humacao

ht tp:/ /w ww.flic kr.com/ ph otos /dil au did/ 49 54 71 91 52/s izes/ m/
Markus	Ko ljo nen	 – we bsit e:	h tt p:// blacks wan.car bo nmade.co m	

What percentage 
of your grade is 

allocated 
to interpersonal 
(unrehearsed) 

communication?  

8. offer feedback to assist and improve 
students’ ability to interact orally in the target 
language
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Proficiency Performance

Performance

¨ Based on classroom 
instruction

¨ Practiced
¨ Familiar content and 

context
¨ Learners practice the 

functions and related 
structures, vocabulary 
through a variety of tasks 
to get ready for the final 
performance assessment 
tasks

NCSSFL-ACTFL Global Can-Do Benchmarks NCSSFL-ACTFL Global Can-Do Benchmarks 
Interpersonal 

Novice 
Low

Novice 
Mid

Novice 
High

Intermediate 
Low

Intermediate 
Mid

Intermediate 
High

I can 
communicate 

on some
very familiar 
topics  us ing 

s ingle words 
and phrases  

that I have 
practiced and 
memorized. 

I can 
communicate 

on very 
familiar topics  
us ing a variety 

of words and 
phrases  that I 

have practiced 
and 
memorized. 

I can communicate 
and exchange 

information about 
familiar topics  us ing 
phrases  and s imple 

sentences, 
sometimes 

supported by 
memorized 
language. I can 

usually handle short 
social interactions  
in everyday 

s ituations  by asking 
and answering 
s imple questions. 

I can participate 
in conversations  

on a number of 
familiar topics  
us ing s imple 

sentences. I can 
handle short 

social 
interactions  in 
everyday 

s ituations  by 
asking and 
answering 

s imple 
questions. 

I can participate in 
conversations  on 

familiar topics  us ing 
sentences and 
series  of sentences. 

I can handle short 
social interactions  

in everyday 
s ituations  by asking 
and answering a 

variety of 
questions. I can 
usually say what I 

want to say about 
myself and my 
everyday life. 

I can participate 
with ease and 

confidence in 
conversations  on 
familiar topics. I can 

usually talk about 
events  and 

experiences  in 
various  time 
frames. 

I can usually 
describe people, 
places, and things. I 

can handle social 
interactions  in 
everyday 

s ituations, 
sometimes even 

when there is  an 
unexpected 
complication. 

Performance Rubric – Interpersonal Task
Strong 

Performance
10      9

Meets  
Expectations

8

Approaching 
Expectations

7

Strugging
6  

Ho w well a m I 
understo o d?

easily  u n d ersto o d ; erro rs in  
sp eak in g  are min o r an d  d o  

n o t in terfere with  

co mmu n icatio n .

u n d ersto o d  mo st o f th e time; 
may  n eed  to  rep eat o r 

rewo rd  o ccasio n ally ; erro rs 

in  sp eak in g  d o  n o t in terfere 

with  co mmu n icatio n .

d ifficu lt to  u n d erstan d  at 
times; may  ask  fo r h elp  

ex p ressin g  id eas; so me 

erro rs may  in terfere with  

co mmu n icatio n .

ex tremely  d ifficu lt to  
u n d erstan d ; rep eat 

freq u en tly ; erro rs in terfere 

with  co mmu n icatio n .

Ho w inv o lv ed a m I in  the 
co nv ersa tio n?

ask  a v ariety  o f relev an t 
q u estio n s to  k eep  th e 

co n v ersatio n  g o in g ; resp o n d  

to  q u estio n s an d /o r ad d  

fo llo w-u p  co mmen ts; 

en co u rag e o th ers to  

p articip ate.

ask  relev an t q u estio n s to  
k eep  th e co n v ersatio n  g o in g ; 

resp o n d  to  q u estio n s an d /o r 

mak e a fo llo w-u p  co mmen t; 

eq u al p articip an t in  

co n v ersatio n .

ask  a few relev an t q u estio n s; 
g iv e simp le o r min imal 

an swers to  q u estio n s.

ask  ran d o m q u estio n s th at 
may  o r may  n o t b e o n  to p ic; 

min imal p articip atio n .

Ho w ea sily  do  I deliv er my  
tho ug hts?

conv ersation 	 flows	 with 	
few	 pauses

hesitations	 o ccur	 but	 seem	
natural;	 complete	
thoughts.

hesitations	 o ccur	 and 	 are	
awkward;	 few	 o r	no 	
incomplete	 thoughts.

speech 	 is	 slow an d  h altin g ;	
lo n g  p au ses may  o ccu r; 

struggle	 to 	complete	 o r	 do 	
no t	complete	 thoughts.

Ho w do  I demo nstra te tha t 
I ca n co rrectly  use the new 

v o ca bula ry  fro m the unit?

su ccessfu lly  u se man y  n ew 
wo rd s an d  p erso n al 

v o cab u lary  related  to  th e 

u n it; elab o rates to  co mp lete 

th e task

su ccessfu lly  u se n ew wo rd s 
related  to  th e u n it to  

co mp lete th e task .

su ccessfu lly  u se a few o f th e 
n ew wo rd s related  to  th e 

u n it to  p artially  co mp lete th e 

task .

rely  o n  simp le an d  v ery  
familiar v o cab u lary  to  

p artially  co mp lete th e task .

Wha t cultura l kno wledg e 
a nd understa nding s do  I 

sha re?

ad d  relev an t in fo rmatio n  
ab o u t th e targ et cu ltu re; u se 

cu ltu ral g estu res an d /o r 

ex p ressio n s ap p ro p riately .

refer to  relev an t in fo rmatio n  
ab o u t th e targ et cu ltu re; may  

u se cu ltu ral g estu res an d /o r 

ex p ressio n s ap p ro p riately .

mak e limited  o r n o  
referen ces to  th e targ et 

cu ltu re; may  u se a cu ltu ral 

g estu re o r ex p ressio n .

resp o n d  o n ly  fro m p erso n al 
p o in t o f v iew o r p ersp ectiv e.

Move from: 1 – 3 – 5 Move to:

Asks random questions Follows up with logical 
questions

Only answers the 
question asked

Contributes additional 
information

Responds, but rarely 
initiates

Contributes personal 
insights to enhance 
discussion and draw in 
others

Comments are not 
relevant Stays on topic

Gretta	Murray,	French	Teacher,	Medford,	WI

Scored Discussions
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Proficiency

¨ Independent of specific 
classroom instruction

¨ Spontaneous

¨ Broad content and 
context

¨ Sustained performance 
across all the tasks and 
contexts for the level

Proficiency-based Rubric
Interpersonal Mode – Novice Learner

Taken from: ©2013 Implementing Integrated Performance A ssessment 

Criteria
Exceeds

Expectations

Meets  Expectations
Does Not Meet 

Expectations
Strong Minimal

Language Funct ion

Language tas ks  the 
s peaker is  able to 
handle in a 

cons is tent, 
comfortable, 

s us tained, and 
s pontaneous  manner. 

Creates  with language 
by combining and 

recombining known
elements; is  able to 
express  personal 

meaning in a basic 
way. Handles  

successfully a number 
of uncomplicated 
communicative tasks  

in straightforward 
social s ituations, 
primarily in concrete 

exchanges and topics  
necessary for survival 
in target-language 

cultures. 

Uses  mostly 
memorized 

language with some 
attempts to create. 
Handles  a limited 

number of 
uncomplicated tasks  

involving topics  
related to basic 
personal information 

and some activities, 
preferences, and 
immediate needs. 

Uses  memorized 
language only, 

familiar language. 

Has no real 
functional ability. 

Text Type EQ: What makes a city special?

Interpersonal Mode
In pairs or small groups, review all 
the suggestions of cities to visit in 
France.  Come to agreement on 3 
cities that you want to visit, giving 
reasons for your choices.  You may 

have to compromise. 

In Search of the Coquí 
EQ: Why do we explore?

• comment on what you plan to do/see in the rainforest
• comment on the weather/environment in relation to 

your plans
• accept and refuse suggestions for other places saying 

what you want to do there
•mention a few foods/beverages you want to have

Students will select at random various images of Puerto 
Rico and will role play a conversation to decide what they 
will do while on vacation in Puerto Rico. They will discuss 
the environmental impact of their tourism on the island. 

Food and Hunger
EQ: How do we eat well? What is hunger?
You are attending a student United Nations event. The topic is 
food and hunger. You will represent one country and interact 
with others from other countries. Have a conversation where 
you ask and answer questions to discuss:

• Where you live
• Food likes and dislikes
• Foods that you eat in your country
• Healthy and unhealthy behaviors
• Hunger issues where you live 
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http://1jour1actu.com/debat/

Should begging be banned from downtown 
areas? Beggars are being banned from downtown areas. 
It’s against the law to beg in the streets or in public 
transportation. If beggers are caught, they must pay a 
fine of about $75.00. 
Roles in the debate:
• the mayor of the city
• a beggar
• a resident of the city
• a representative of a foundation that helps the poor

Consider:
• the need to enact laws for public good
• the need for food and shelter for the homeless/unemployed
• the need to feel safe in the streets
• where the beggars go when they leave the city
• the impact of the current economic conditions on poverty

Home and Shelter
EQ: Why does everyone need a place to call home?

Structured 
Debate

Testing Day

On-deck Area

Students:
•Select images
•Practice both 
roles

1.

Performance Area

Teacher:
•Indicates who starts
•Sets timer
•Assesses performance

2.

Students in class work
quietly on assigned 
task.

3.

English
immersion
comprehensible

visuals 
gestures
interpersonal

Laura Terrill
World Language / ELL 

Consultant
Email:  lterrill@gmail.com
lauraterrill.wikispaces.com

lterrillannarbor.wikispace s.com


